
Pronunciation
American English  
This dictionary shows pronunciations used by     
speakers of the most common American English   
dialects. Sometimes more than one pronunciation 
is shown. For example, many Americans say the 
first vowel in data as /eI/, while many others say 
this vowel as /{/. We show data as /'deIÔ@, 'd{Ô@/.     
This means that both pronunciations are possible 
and are commonly used by educated speakers.      
We have not, however, shown all American dialects 
and all possible pronunciations. For example, news is 
shown only as /nuz/ even though a few Americans 
might pronounce this word as /nyuz/. In words like 
caught and dog we show the vowel /O/, but many 
speakers use the vowel /A/ in place of /O/, so that 
caught and cot are both said as /kAt/.

Use of the Hyphen 
When more than one pronunciation is given for a 
word, we usually show only the part of the                  
pronunciation that is different from the first                
pronunciation, replacing the parts that are the same 
with a hyphen: economics /"Ek@'nAmIks, "i£/. The 
hyphen is also used for showing the division between 
syllables when this might not be clear: boyish 
/'bOI£IS/, drawing /'drO£IÎ/, clockwise 
/'klAk£waIz/.

Symbols 
The symbols used in this dictionary are based on the 
symbols of the International Phonetic Alphabet (IPA) 
with a few changes. The symbol /y/, which is closer to 
English spelling than the /j/ used in the IPA, is used 
for the first sound in you /yu/. Other changes are 
described in the paragraph American English Sounds.

Abbreviations 
No pronunciations are shown for most abbreviations. 
This is either because they are not spoken (and are 
defined as “written abbreviations”), or because they 
are pronounced by saying the names of the letters, 
with main stress on the last letter and secondary 
stress on the first: VCR /"vi si 'Ar/. Pronunciations 
have been shown where an abbreviation is spoken 
like an ordinary word: RAM /r{m/.

Words that are Forms of Main Words 
A form of a main word that is a different part of 
speech may come at the end of the entry for that 
word. If the related word is pronounced by saying the 
main word and adding an ending (see list on page 
A43), no separate pronunciation is given. If the   
addition of the ending causes a change in the        
pronunciation of the main word, the pronunciation 
for the related word is given. For example:           
impossible /Im'pAs@b@l/, impossibility /
Im"pAs@'bIl@Ôi/. There are some pronuncation  
changes that we do not show at these entries, 
because they follow regular patterns: (1) When an -ly 
or -er ending is added to a main word ending in /£b@
l/, /£k@l/, /£p@l/, /£g@l/, or /£d@l/, the /@/ is usually 
omitted. For example, practical is shown as 
/'pr{ktIk@l/. When -ly is added to it, it becomes 
practically /'pr{ktIkli/. This difference is not 
shown. (2) When -ly or -ity is added to words ending 
in -y /i/, the /i/ becomes /@/: angry /'{Îgri/ 
becomes angrily /'{Îgr@li/. This is not shown.

Stress
In English words of two or more syllables, at least one 
syllable is said with more force than the others. 

The sign /'/ is put before the syllable with the most 
force. We say it has main stress: person /'pøs@n/, 
percent /pø'sEnt/. Some words also have a stress 
on another syllable that is less strong than the main 
stress. We call this secondary stress, and the sign /" / 
is placed before such a syllable: personality 
/"pøs@'n{l@Ôi/, personify /pø'sAn@"faI/. Secondary 
stress is not usually shown in the second syllable of a 
two-syllable word, unless it is necessary to show that 
the second syllable must not be shortened, as in 
starlit /'stAr"lIt/ compared to starlet /'stArlIt/.

Unstressed Vowels 
/@/ and /I/ 				   
Many unstressed syllables in American English are 
pronounced with a very short unclear vowel. This 
vowel is shown as /@/ or /I/; however, there is very 
little difference between them in normal connected 
speech. For example, the word affect /@'fEkt/ and 
effect /I'fEkt/ usually sound the same. The word  
rabbit is shown as /'r{bIt/, but it may also be      
pronounced /'r{b@t/.
/@/ and /ö/ 				   
These sounds are very similar. The symbol /@/ is 
used in unstressed syllables, and /ö/, which is longer, 
is used in stressed and secondary stressed syllables. 
When people speak more quickly, secondary stressed 
syllables become unstressed so that /ö/ may be   
pronounced as /@/. For example, difficult /'dIfI"költ/ 
and coconut /'koUk@"nöt/ may be pronounced as 
/'dIfIk@lt/ and /'koUk@n@t/. Only the pronunciation 
with /ö/ is shown.

Compound Words with a Space or Hyphen
Many compounds are written with either a space or 
a hyphen between the parts. When all parts of the 
compound appear in the dictionary as separate main 
words, the full pronunciation of the compound is not 
shown. Only its stress pattern is given. For example: 
'bus stop, "town 'hall. Sometimes a compound  
contains a main word with an ending. If the main 
word is in the dictionary, and the ending is a common 
one, only a stress pattern is shown. For example: 
'washing "machine. Washing is not a main word in 
the Dictionary, but wash is; so only a stress pattern is 
shown because -ing is a common ending. But if any 
part is not a main word, the full pronunciation is 
given: helter-skelter /"hEltø 'skEltø/.

Stress Shift 
Some words may have a shift in stress. The secondary 
stress becomes the main stress when the word 
comes before a noun. The mark /X/ shows this.    
For example: artificial /"ArÔ@'fIS@lX/, artificial 
intelligence /"ArÔ@fIS@l In'tEl@dZ@ns/.

Syllabic Consonants
The sounds /n/ and /l/ can be syllabic. That is, they 
can themselves form a syllable, especially when they 
are at the end of a word (and follow particular     
consonants, especially /t/ and /d/). For example, in 
sudden /'södn/ the /n/ is syllabic; there is no vowel 
between the /d/ and the /n/, so no vowel is shown. 
In the middle of a word, a hyphen or stress mark after 
/n/ or /l/ shows that it is syllabic: botanist /'bAt§n£Ist/ 
and catalog /'k{Ôl"Og/ are three-syllable words. 
The sound r can be either a consonant, /r/, or a 
vowel, /ø/. When /ø/ is followed by an unstressed 
vowel, it may be pronounced as a sequence of two 
vowels, /ø/ plus the following vowel, or as /@/           
followed by a syllable beginning with /r/. For      
example, the word coloring may be pronounced as 
/'köløIÎ/ instead of /'köl@rIÎ/. Only the               
pronunciation, /'köl@rIÎ/, is shown.



Short Forms Used in the 
Dictionary
Parts of Speech
Some parts of speech have short forms:
adj.	 adjective	 prep.	 preposition
adv.	 adverb	 pron. 	 pronoun
n.	 noun	 v.	 verb 	
phr. v.	 phrasal verb                          

Other Short Forms
etc.	 et cetera (=and so on)   	  
U.S.	 United States	
s/he	 she or he
sb	 somebody/someone
sth	 something	
sb/sth	 someone or something

Grammar Patterns
Grammar patterns are shown in dark        
letters in the example sentences.                                                               

Grammar Codes Used in the 
Dictionary
Nouns – to learn more about  the grammar 
of nouns, see the LEARNER’S HANDBOOK on 
pages A46–A47.
[C]		
COUNTABLE nouns such as chair and store 
are the most common type of noun in English. 
Their plural is usually formed by adding -s, 
and they are used with a plural verb:
Most of the smaller stores in the area have 
closed down.
[U] 		
an UNCOUNTABLE noun, such as happiness 
and furniture. Uncountable nouns cannot be 
used with a or an. They do not have plural 
forms, and are used with a singular verb:
The new furniture is being delivered on Friday.
[C,U] 
a noun that has both countable and          
uncountable uses, such as wine:
Our wines are specially chosen by our own 
buyer.                                                            
This is great wine – where did you buy it?
[singular] 
a SINGULAR noun, such as outcome. Singular 
nouns can be used with a, an, or the, or 
without any determiner. They have no plural 
form, and they are used with a singular verb:
No one knew what the outcome of the       
discussion was.

We never dreamed there would be such a 
good outcome.
[plural]	
a PLURAL noun, such as pajamas. Plural 
nouns do not have a singular form, and are 
used with a plural verb:
Your red pajamas are in the wash.
[C usually singular] 
a noun such as setting that is countable, 
but is not used in the plural very often:
It was a lovely setting for a wedding.
[C usually plural] 
a noun such as resource that is countable, 
and is usually used in the plural:
The country is rich in natural resources.
[singular, U] 
a noun that has both singular and              
uncountable uses, such as calm:
The Smiths preferred the calm of the country.                                                     
Marta reacted with amazing calm.

Verbs – to learn more about the grammar  
of verbs, see the LEARNER’S HANDBOOK on 
page A48.
[I]	
an INTRANSITIVE verb, such as exist.              
Intransitive verbs are not followed by objects:
Only five railroads from the old network still 
exist.
[T]
a TRANSITIVE verb, such as take. Transitive 
verbs are followed by objects:
Will you take my jacket to the dry cleaners 
for me?
[I,T] 
a verb that has both intransitive and          
transitive uses, such as decide:
It’s so hard to decide.                                         
I can’t decide what to wear.	
[linking verb]
a verb such as be, become, seem, etc.:
Jared’s father is a teacher. 
Dana seems really sorry. 

Adjectives
[only before noun]	
an adjective, such as amateur, that is only 
used before a noun:
This picture was taken by her husband Larry, 
a gifted amateur phtographer.
[not before noun]	
an adjective, such as afraid, that is never 
used before a noun:
Small children are often afraid of the dark.



		
Labels Used in the Dictionary

approving and disapproving 	
Words and phrases are labeled approving or 
disapproving if people use them in order to 
show that they like or dislike someone or 
something. For example, both childlike and 
childish describe behavior that is typical of 
a child, but childlike shows approval and 
childish shows disapproval.
formal	
Formal words and phrases, such as await 
and moreover, are used only in formal 
speech and writing, for example in essays 
or official announcements, not in normal 
conversation.
humorous	
Humorous words and phrases, such as on 
the warpath, are intended to be funny.
informal	
Informal words and phrases, such as grungy 
and long shot, are used in normal             
conversation and informal letters or emails 
to friends. Do not use these words and 
phrases in essays.
literary	
Literary words and phrases, such as foe and 
inferno, are used mostly in poetry and 
other types of literature. They are not 
usually suitable for essays.
nonstandard	
Nonstandard words and phrases do not 
follow the rules of grammar, but are 		
still used a lot. For example, many people 
use real instead of really. Do not use 
nonstandard language in essays.
offensive	
Offensive words and phrases are likely to 
make someone upset if you use them. 
People often use them when they intend to 
insult other people, but these can also be 
words and phrases that only particular 
people consider to be offensive.
old-fashioned 
Old-fashioned words and phrases are ones 
that people still know, but that are not used 
very often in modern speech or writing.
slang	
Slang words and phrases are used by a 
particular group of people, especially young 
people, but not by everyone. They are 
extremely informal and should not be used 
in essays.

spoken	
Spoken words and phrases, such as I mean 
and by the way, are hardly ever used in 
writing. They are always informal, unless 
they have the label spoken formal. Do not 
use these words and phrases in essays.
taboo	
Taboo words and phrases are extremely rude, 
offensive to everyone, and should be avoided.
technical	
Technical words and phrases, such as 
tautology or pro rata, are used by experts 
in a particular subject, not by everyone.
trademark	
A trademark is an official name for a product 
made by a particular company. It is always 
spelt with a capital letter.
written	
Written words and phrases, such as ablaze 
or exclaim, are usually only used in written 
English.

Subject Labels
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Key to the Dictionary

Useful natural examples show how 
you can use the word.

Words that are spelled the same but 
have different parts of speech have 
separate entries.

The meanings of each word are  
listed in order of frequency. The most   
common meaning is shown first.

Thesaurus boxes explain the 
differences between words with 
similar meanings, or between words 
related to a particular topic.

Synonyms (=words with the same 
meaning), antonyms (=words with 
the opposite meaning), and related 
words are shown after the definition.

Usage notes help you avoid making 
common errors.

Derived words are show at the end of 
an entry when the meaning is clear 
from the definition of the main form.

Dots show how words are divided 
into syllables.

Pronunciation is shown using the 
International Phonetic Alphabet

Definitions explain the meaning of the 
word in clear simple language, using 
the 2000-word Longman Defining 
Vocabulary whenever possible.

Subject labels before a definition 
show that this word has a specialized 
meaning in particular subject area. 

The most common words in spoken 
and written English are shown in red 
letters. This shows you which are the 
most important words to know.
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References to related words, pictures, 
and Thesaurus Boxes are shown after 
an arrow.

Information about irregular forms of 
verbs, nouns, and adjectives is shown 
at the beginning of the entry.

Parts of speech are shown in italics, 
then information about whether a 
word is countable, uncountable, 
transitive, intransitive, etc.

If a word can be spelled in different 
ways, both spellings are shown at the 
beginning of an entry.

Origin notes tell you when a word 
first entered the English language 
and the foreign language or             
languages it came from.

The Ac label shows that a word is in 
the Academic Wordlist. These are 
important words which students 
need to understand, and be able to 
use in academic assignments.

Labels before the definition show if 
a word is typically used in informal, 
formal, written, etc. English.

Phrasal verbs are listed in alphabetical 
order after the main verb. 

Idioms and fixed phrases are shown 
in dark type and have a definition 
which explains the whole phrase.

Groups of phrases that are only used 
in spoken English are explained        
together, each with its own definition.

Grammar patterns and collocations 
(words that are typically used 
together) are shown in bold in 
examples.

Signposts in long entries help you 
find the meaning you want quickly.
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Preface

The 4th edition of the Longman Dictionary of American English has been researched  
and revised to meet the real needs of learners of English. The up-dated text now includes 
thousands of words for content areas such as Science, Economics and Social Science, as 
well as Word Origins and updated thesaurus boxes that give extra help with vocabulary               
acquisition.

Real Language

All Longman dictionaries are based on the authentic language data in the Longman Corpus 
Network. This unique computerized language database now contains over 400 million 
words from all types of written texts, and from real conversations recorded across the US. 

The Corpus tells us how frequently words and phrases are used, so there is no guesswork in 
deciding which ones students need to know most. The Corpus also shows which grammar 
patterns are the most important to illustrate, which important new words and idioms people 
use every day, and which words are frequently used together (collocations). We take our  
example sentences from the Corpus, and this makes the language come alive as never before.

Real Clarity

The definitions in Longman dictionaries are written using only the 2,000 most common 
English words – the Longman American Defining Vocabulary. Longman pioneered the 
use of a limited vocabulary as the best way to guarantee that definitions are clear and easy 
to understand. The meaning you want is easy to find. Words that have a large number of 
meanings have short, clear signposts to guide you to the right meaning quickly.

The comprehensive grammatical information is easy to understand and use. Important 
patterns are highlighted in the example sentences, so that you can see at a glance how to 
use a word in a sentence.

Real Help

The 4th edition of the Longman Dictionary of American English is the result of extensive 
research into learners needs and abilities. Thesaurus boxes explain thousands of synonyms 
and antonyms to help users expand their vocabulary, so that instead of using the same 
words all the time, such as the word angry, for example, they learn how to use related words 
such as annoyed, irritated, furious, etc. Additional Thesaurus boxes now also help learners 
expand their academic and content vocabulary.

The writers have also used their knowledge from years of teaching to analyze the Longman 
Learner’s Corpus, which is a computerized collection of over 8 million words of writing in 
English by learners. By studying the errors students make in essays and exams, the writers 
were able to give clear, helpful usage information throughout the dictionary – in the 
definitions, example sentences, and usage notes – to help students avoid common errors.

The grammar codes and labels are inside the front cover, and the IPA (International  
Phonetic Alphabet) pronunciation charts are inside the back cover, so they are always     
easy to find and use.  

Whether you are writing an essay, sending an e-mail, or talking with friends, the Longman 
Dictionary of American English will help you choose the right words, understand them 
clearly, and use them correctly. 


